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INTRODUCTION 

  

WELCOME 

Welcome to the COPHP Program in Health Services Faculty Handbook! We hope you will find this a useful 

resource in your work as a COPHP faculty member. 

  

Changes to the Handbook are tracked in the “Handbook Updates” section in the Appendix. 

  

Please contact the Student Services Counselor (uwcophp@uw.edu) with questions about this document. 

  

 

ABOUT THIS HANDBOOK 

Websites 

Web URLs in this document were current when published. However, web URLs are subject to change without 

notice. If you discover a broken link, please inform the Student Services Counselor at uwcophp@uw.edu. 

  

Leadership and Staff 

Throughout this document, COPHP Program and Department leadership and staff are referred to by title, rather 

than by name. The following table provides the names and contact information for these individuals as of Autumn 

2021: 

Title  Name  Email  Phone  Office  

 
Program Director  
  

Stephanie Farquhar  farqs@uw.edu    HRC 207A  

Program Associate Director and 
Capstone Director  

Genya Shimkin  gshimkin@uw.edu  
206-616-
7889  

E304  

Program Manager (Interim)  Donna Porter  sbyates@uw.edu  
206-616-
2979  

H663  

Student Services Counselor  Mimi Krutein  uwcophp@uw.edu   
206-685-
7580  

H669C  

 
Curriculum Director 
 

Francesca Collins 
 
fdcoll@uw.edu 
 

  

Health Systems and Population 
Health Department Chair  

Dr. Jeff Harris  jh7@uw.edu   
206-616-
8113  

H680  

Health Systems and Population 
Health Department Administrator  

Jo Gallaugher  jogal@uw.edu   
206-616-
2928  

H680  

Health Systems and Population 
Health Coordinator  

Taraneh Moll  hscoord@uw.edu   
206-616-
8097  

A655  

   

Detailed information about staff roles is provided in the “Administration” section, below. 

mailto:sbyates@uw.edu
mailto:uwcophp@uw.edu
mailto:fdcoll@uw.edu
mailto:jh7@uw.edu
mailto:jogal@uw.edu
mailto:hscoord@uw.edu
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 Faculty 

For a list of all COPHP faculty, please visit  https://www.mphpublichealthpractice.uw.edu/academic-

experience/faculty 

  

For current contact information and faculty profiles, please visit the Department of Health Systems and 

Population Health faculty web pages at http://depts.washington.edu/hserv/faculty/, or link to faculty pages from 

the COPHP program listings above. 

 

COPHP Curriculum 

Degree Requirements 

Students in the UW Master of Public Health in Community-Oriented Public Health Practice program must 

complete a minimum of 63 credits, consisting of: 

• 36 core credits 

• 6 elective credits 

• 6 seminar credits 

• 6 practicum credits 

• 9 capstone credits  

Core Courses 

Core courses teach public health competencies through a problem-based learning approach. You'll work in small 

teams to analyze public health case studies, developing your own solutions with guidance from a faculty 

facilitator.  

Case studies are created by COPHP faculty to target a course's learning objectives. By the time you graduate, you 

will have addressed more than 250 learning objectives through about 50 case studies. 

Core Course Sequence 

Year One 

Autumn Quarter 

HSERV 531: Population Health & Community Development 

 

Winter Quarter 

HSERV 533: Analytic Methods – Epidemiology & Biostatistics 

Spring Quarter 

HSERV 534: Health Behavior, Health Promotion & Environmental Health 

  

Year Two 

Autumn Quarter 

HSERV 537: Health Policy 

https://www.mphpublichealthpractice.uw.edu/academic-experience/faculty
https://www.mphpublichealthpractice.uw.edu/academic-experience/faculty
http://depts.washington.edu/hserv/faculty/
http://depts.washington.edu/hserv/faculty/
http://depts.washington.edu/hserv/faculty/
https://www.mphpublichealthpractice.uw.edu/Academic-Experience/#pbl
https://www.mphpublichealthpractice.uw.edu/Academic-Experience/Courses/Course-Descriptions/#531
https://www.mphpublichealthpractice.uw.edu/Academic-Experience/Courses/Course-Descriptions/#533
https://www.mphpublichealthpractice.uw.edu/Academic-Experience/Courses/Course-Descriptions/#534
https://www.mphpublichealthpractice.uw.edu/Academic-Experience/Courses/Course-Descriptions/#537
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Winter Quarter 

HSERV 538: Participatory Evaluation & Community Engagement 

Spring Quarter 

HSERV 540: Management & Leadership 

Electives 

To fulfill the electives requirement, students can choose from a wide variety of courses offered by the School of 

Public Health and other schools at the University of Washington. Students who are also pursuing a graduate 

certificate in a public health specialty often take elective courses in their particular specialty. Electives outside the 

School of Public Health are approved by the Student Services Counselor (uwcophp@uw.edu). 

Seminars 

Seminars meet weekly throughout the program. They serve as ways to supplement coursework, showcase 

leaders and role models in the local public health community, and discuss transcending, urgent and timely public 

health issues. 

Practicum and Capstone Project 

In the practicum, which takes place the winter and spring quarters of the first year, students gain practical skills in 

public health practice by working onsite six hours a week at a public health-related organization.  

The yearlong capstone project typically begins in the fall of the second year or the summer before. It allows 

students to apply their increasingly advanced public health skills in a community-based setting.  

 

 

COPHP – A Brief History 

  

To educate public health problem solvers who will be innovators and change agents in communities, 

government agencies, and health sector organizations. 

-Stated program goal from the July 2000 proposal to create a Master of Public Health degree in Community-

Oriented Public Health Practice 

  

The Community-Oriented Public Health Practice (COPHP) MPH degree program was conceptualized in early 2000 

by a few committed faculty interested in exploring new ways of teaching and training students for careers in 

public health practice. Traditional MPH degree programs at UW and across the country emphasize research skills, 

discipline-based teaching, and quantitative research approaches to public health, and these faculty members 

recognized a growing demand for the school to educate master’s students who could work effectively in 

community and public health practice settings at the local, state and national level. To quote from the 1999 

report on the Demonstrating Excellence in Academic Public Health Practice from the Associated Schools of Public 

Health, 

https://www.mphpublichealthpractice.uw.edu/Academic-Experience/Courses/Course-Descriptions/#538
https://www.mphpublichealthpractice.uw.edu/Academic-Experience/Courses/Course-Descriptions/#540
https://www.mphpublichealthpractice.uw.edu/Academic-Experience/#specialization
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“The field of public health, both in practice and in academia, is experiencing enormous challenges…The new 

environment for public health requires that scholarship be redefined to include… practice-based research, 

teaching, and service.” 

  

In response to this growing demand for public health practitioners, Fred Connell, Aaron Katz, Jack Thompson and 

Stephen Gloyd met over beer and burritos at local eatery Agua Verde to begin brainstorming for a new MPH 

program at UW. In July of 2000, they submitted a proposal to the School of Public Health to create a new MPH 

program utilizing a case- and problem-based pedagogical approach with the explicit goal of training public health 

problem solvers, innovators and change agents. 

  

The SPH funded the proposal, and the next year and a half was spent composing the competencies and learning 

objectives, recruiting and consulting with a community advisory board, recruiting and training faculty in problem-

based learning, and writing the case-based curriculum. The first cohort of 12 COPHP students was admitted for 

the 2002-2003 school year. In each subsequent year, the program has continued to evolve through its integrated 

student evaluation component. To date, there have been over 300 COPHP graduates. 

  

COPHP graduates have gone on to work in a variety of fields, from local, state, and national government health 

agencies to global non-profits and foundations. The success of early classes of COPHP graduates has garnered 

great respect and demand for current and future graduates in the local public health practice community. 

 

In 2010, the program became “fee based” and COPHP finances were managed by the UW’s Professional and 

Continuing Education program (since renamed Continuum College).  

 

To read more about the history of the COPHP program, read our on-line e-book published by Bentham, 

Experiential Teaching for Public Health Practice, available here: 

https://benthambooks.com/book/9781681083872/ 

 

 

COPHP & The Role of Racism in Public Health 
  

The people of the Community Oriented Public Health Practice MPH have made a commitment to transform our 

educational program. Embedded in a large Department in a large School in a large public University in the United 

States, we recognize the magnitude of an effort to overcome generations of institutional racism. 

  

Since our first cohort entered in the fall of 2002, our program has been influenced and shaped not only by the 

faculty leadership, but also by the values and priorities of our students. Over the years, student cohorts have 

increasingly recognized the role of systemic and structural racism in undermining the public’s health. Our 2013 

entering class was particularly engaged, and formed a COPHP entity called “Committee on Oppression and 

Racism in Education” (CORE). CORE members organized a collective to move the program toward anti-racist 

practice and analysis; while this particular organizational unit has ceased to operate independently, the functions 

have continued through other means. 

https://benthambooks.com/book/9781681083872/
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We staged our first two-day Undoing Institutional Racism workshop in fall 2014, sponsored by the People’s 

Institute Northwest for Survival and Beyond. UIR workshops typically include about 40 people, with facilitators 

who help us understand the history and purposes of racism, connections between racism and poverty, and how 

racism is perpetuated through power dynamics in our institutions. Between 2014 and 2019, all first-year students 

have spent a weekend participating in an anti-racism training, along with a number of faculty and staff.  

  

Faculty and CORE students strategized about next steps. We decided to first change a number of ways in which we 

frame and portray the problems of power, privilege and racism in public health work. To this end, we: 

·         Revised the admission process to include CORE participation and criteria. 

·         Added an anti-racism commitment statement to our course syllabi. 

·         Added classroom climate questions to our student course evaluations. 

·         Committed to annual Undoing Institutional Racism trainings for all program participants. 

·         Created space for CORE at regular faculty meetings and faculty retreats. 

·         Employed CORE students and graduates to review cases to ensure they didn’t carry implicit bias. 

  

For example, at a faculty retreat, we invited students to create an exercise to illustrate how microaggressions 

play out in the classroom, and help faculty work through how to manage those. 

 

The School of Public Health then adopted an anti-racism curriculum competency and started teaching “Racism 

and Public Health” classes every quarter for both undergraduate and graduate students. COPHP’s then director 

and other SPH faculty published an article about the adoption of the competency: Public Health Reports, 

Adopting an Anti-Racism Public Health Curriculum Competency: The University of Washington 

Experience.https://journals.sagepub.com/doi/full/10.1177/0033354918774791   

 

COPHP COMMITMENT TO ANTI-RACISM 

COPHP’s Statement of Commitment to Social Justice and Racial Equity can be found here: 

https://www.mphpublichealthpractice.uw.edu/about/commitment-to-social-justice-racial-equity. 

 

FEE-BASED PROGRAMS 

Fee-based educational programs, such as COPHP, are those in which all costs (administration, faculty, facilities, 

etc.) are funded entirely by student tuition, with no funding coming from the state of Washington. 

  

Differences between state-funded and fee-based programs are described on the UW Registrar’s Fee- based 

Programs FAQ: http://depts.washington.edu/registra/students/feeBasedFAQ.php 

  

In addition, students in fee-based programs are not eligible for certain programs, including the (unfunded) State 

employee tuition exemption program. 

http://dx.doi.org/10.1177/0033354918774791
http://dx.doi.org/10.1177/0033354918774791
https://journals.sagepub.com/doi/full/10.1177/0033354918774791
https://www.mphpublichealthpractice.uw.edu/about/commitment-to-social-justice-racial-equity
http://depts.washington.edu/registra/students/feeBasedFAQ.php
http://depts.washington.edu/registra/students/feeBasedFAQ.php
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Historical Context 

  

The University of Washington has long had fee-based educational programs. Until the Great Recession, however, 

these programs were few and targeted specific audiences. But the Recession led the state Legislature (and 

legislatures across the country) to cut funding for public colleges and universities: Since 2008, Washington State 

cut higher education funding by 38% (compared with a national average of 25%); the University of Washington 

alone lost 50% of its state funding between 2009 and 2012. 

 

These significant cuts required UW departments and schools to reduce expenditures on their state budgets, and 

one solution was to shift whole teaching programs from state funding to a fee basis. That is, rather than state 

taxpayers supporting most of the cost of a university degree, the burden is shifted to student-paid tuition. The 

Department of Health Services made this shift with COPHP in 2010 (other DHS degree programs that are fee-

based include all Master of Health Administration programs and the Online MPH). The result is that all costs for 

COPHP – administration, faculty, facilities, etc. – are funded entirely by student tuition. 

 

Tuition for fee-based programs is set by the program (in consultation with the respective department). In some 

cases, tuition rates may be higher than “state-funded” programs, but not always. Fee-based financing also limits 

student access to important benefits available to students of state-funded programs. For example, a fee-based 

student is not able to garner a full tuition waiver from an RA/TA or GA position at the University. For more 

information about fee-based programs, see this website set up by the university registrar’s office. If students 

have questions about funding their fee-based education, please contact the COPHP Student Services Counselor 

directly (uwcophp@uw.edu) 

 

 

FACULTY JOB DESCRIPTION 

Faculty duties are listed briefly below, and discussed throughout this handbook. 

  

Faculty Duties 
Handbook Section 

1.   Teach a course with other faculty.   

http://depts.washington.edu/registra/students/feeBasedFAQ.php#difference
http://depts.washington.edu/registra/students/feeBasedFAQ.php#difference
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● Coordinate and collaborate with your fellow block instructors to decide on 

cases for the block 

● Write or co-write cases for the course (following the usual protocols), or 
updating previous cases, including the learning objectives (LOs). With the assistance 
of staff, post your case on the web and bring paper copies to class 
● Write instruction notes for the case in case you need a sub and to coordinate 

with the other instructors in the block 

Section 5 –  

Writing PBL Cases 

● Prepare a syllabus with your fellow faculty Section 9 –  

Appendix 

● Convey first day information regarding course expectations, posting times, 

and classroom safety issues (evacuation, etc.) 

● Read student posts in the hours between posting and class time, and utilize 

them as a platform for discussion and teaching in class sessions 

● Coach student facilitators to build their skills; coordinate with them prior to 
the class session for which they are responsible to brief them on what’s coming up 
● Consider co-hosting (with your fellow course faculty) an end-of- block social 
event for students 

Section 4 –  

PBL Facilitation 

● If interested, participate in seminar organizing with students and/or the 
faculty teaching other blocks within your quarter. Occasionally attend seminars 
(note: if you are the faculty of record for the seminar during your quarter, you 
should attend the seminar sessions). 

Section 4 –  

PBL Facilitation 

● Provide timely feedback on student postings and group participation 

● Calculate student grades and submit them in a timely manner 

Section 6 –  

Giving Students Feedback 

2.      Advise students 

● Take one or two first year students as an advisee 

● Serve as a capstone advisor to one or two students (and grade their 

capstones) 

Section 8 –  

Advising and Mentorship 
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● Note: Faculty are not separately compensated for serving as first year 
advisors 

Appendix 

3.   Attend faculty meetings 

● Regular monthly faculty meetings 

● Annual late summer/early fall retreat 

● Meetings among faculty for your block 

 

Section 2 – 

Administration  

4.      Participate in admissions process 

● Welcome prospective students to observe your class (usually fall quarter, but 

may happen any time of the year) 

● Read your assigned admissions packets and rate candidates 

● Meet as a member of the admissions committee (generally twice, January and 

February). 

 

Admissions 

5.   Participate in student orientation and admitted students’ day 

● In late September, participate in “welcome to COPHP” activities (e.g., student 

orientation lunch) 

● In March or April, participate in “we hope you’ll accept our offer of admission” 

activities (faculty panel, happy hour social) AKA “Vist Day.” 

 

6.      Participate in peer review 

● Open your class to a bi-annual review by another faculty member 

● Conduct peer review of a fellow faculty member’s class once every other year 

 

7.   Provide your faculty profile for the webpage 

● Each summer, send any updates to the Student Services Counselor and/or 

Marketing & Recruitment lead 

 

8.   In the course of your ongoing relationships with graduated students, keep us 

posted on their new information regarding employment changes for our alumni 

database. 
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TERMINOLOGY 

  

The COPHP program has a unique teaching format, and some of the terminology we use may be unfamiliar. This 

list is intended to help orient new faculty to some of the more commonly used terms: 

  

● COPHP: Community-Oriented Public Health Practice program 

● HSPop: Department of Health Systems and Population Health, the School of Public Health (SPH) Department 

in which the COPHP Program is administratively housed 

● Problem-based learning (PBL): the knowledge that students develop by deconstructing, understanding, and 

resolving problems 

● Block: the COPHP term “block” is synonymous with the UW word “course” – it designates the totality of 
lettered sections comprising a single numbered HSERV course (e.g., HSERV 531: Population Health, sections 
A, B, and C). Faculty instructors within a block coordinate their teaching efforts. There blocks in COPHP during 
Year 1: Population Health (HSERV 531A), Community Development (HSERV 531B), Analytic Methods (HSERV 
533), Health Promotion (HSERV 534A), and Environmental Health (HSERV 534B). Year 2 is Health Policy 
(HSERV 537), Participatory Evaluation and Community Engagement (HSERV 538), and Management and 
Leadership (HSERV 540). 

● Case: an original narrative written by COPHP faculty which poses a realistic and relevant problem involving a 
public health issue. Through answering the cases, students are challenged to discover and accomplish the 
curriculum’s core learning objectives (LOs). 

● Learning objectives (LOs): are specific learning goals for students which address broad public health concepts 
and are reinforced throughout a given case. This handbook distinguishes between student-identified and 
faculty-identified LOs. Faculty-identified LOs are the LOs faculty design as part of the case-writing process. 
These are not provided to students at the start of the case, rather, as part of working the case, students must 
identify what they believe the learning objectives are for a given case. 

● Competencies: are skills and knowledge our students are expected to gain from our courses and 
requirements. We demonstrate to CEPH (about every 10 years) how and where we convey this material 
during accreditation reviews. 

● CEPH: Council on Education for Public Health, an independent agency recognized by the U.S. Department of 
Education to accredit schools of public health, and public health programs outside schools of public health. 

  

These concepts are discussed more extensively in the sections that follow. 

ADMINISTRATION AND CURRICULUM 

  

Websites 

COPHP Faculty Portal (linked here)  

COPHP Program:            http://www.mphpublichealthpractice.uw.edu/   

https://uwnetid.sharepoint.com/sites/cophp/faculty/SitePages/Home.aspx?source=https%3A%2F%2Fuwnetid.sharepoint.com%2Fsites%2Fcophp%2Ffaculty%2FSitePages%2FForms%2FByAuthor.aspx&CT=1630335413564&OR=OWA-NT&CID=7a2c8bab-53c9-29ce-be94-adf78e07d821
http://www.mphpublichealthpractice.uw.edu/
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COPHP Course Requirements:   

https://www.mphpublichealthpractice.uw.edu/academic-experience/courses-requirements 

Canvas Teaching Site:                           https://canvas.uw.edu  

Health Systems and Population Health:          http://depts.washington.edu/hserv/   

School of Public Health:                        http://www.sph.washington.edu/  

UW Graduate School:                            http://www.grad.washington.edu/  

  

 

Calendar 

UW Academic Calendar            http://www.washington.edu/students/reg/calendar.html 

 

 Email 

All COPHP faculty must have a University of Washington email account. If you have another email system you 

prefer to use, please make sure to forward all of your UW email to your other account. 

Email Lists 

COPHP teaching faculty                                   cophp_fac@uw.edu 

First-year COPHP Students                    e-21_cophp@uw.edu  

Second-year COPHP Students               e-20_cophp@uw.edu  

COPHP Alumni                                      cophp_alum@uw.edu 

Clinical faculty who do not teach regular classes  clinical_cophp_faculty@uw.edu 

Capstone Opportunities (shared with online MPH) capstone_opps@uw.edu 

  

NOTE: Email sent to these lists will also be sent to the Program Director, Program Manager and Student Services 

Counselor. If you send email to a list to which you are not subscribed, it will be moderated.  

Pay attention to what email address you are using for yourself. Please forward your UW email to an address you 

regularly read. 

 

Policies 

All COPHP Policies can be found on the Faculty Portal under the Policies tab: 

https://uwnetid.sharepoint.com/sites/cophp/faculty/SitePages/Policies.aspx?source=https%3A%2F%2Fuwnetid.s

harepoint.com%2Fsites%2Fcophp%2Ffaculty%2FSitePages%2FForms%2FByAuthor.aspx&sw=bypass. This tab 

currently includes the following policies: 

Students: 

1. Admission Policy 

2. Student Absence Policy 

3. Student Expense Reimbursement Policy 

https://canvas.uw.edu/
http://depts.washington.edu/hserv/
http://www.sph.washington.edu/
http://www.grad.washington.edu/
http://www.grad.washington.edu/
http://www.washington.edu/students/reg/calendar.html
http://www.washington.edu/students/reg/calendar.html
mailto:clinical_cophp_faculty@uw.edu
https://uwnetid.sharepoint.com/:w:/r/sites/cophp/faculty/_layouts/15/Doc.aspx?sourcedoc=%7BC264F4B7-2A19-4AA4-8005-AC32CD252BD4%7D&file=Admissions%20policy%20updated%20Sept2019.docx&action=default&mobileredirect=true
https://uwnetid-my.sharepoint.com/:w:/r/personal/uwcophp_uw_edu/COPHP-faculty/Shared%20Documents/Policies/COPHP%20Student%20Absence%20Policy%20FINAL.docx?d=wc9abd78f1fa24c7788d118fed4f55ff3&csf=1&e=XcmgBc
https://uwnetid-my.sharepoint.com/:w:/r/personal/uwcophp_uw_edu/COPHP-faculty/Shared%20Documents/Policies/Student%20Expense%20Reimbursement%20Policy%20Final.docx?d=wc2e4e72c3ff14169a7fc39cdf0ff7086&csf=1&e=HyaE9s
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4. What is Student-Centered Education? 

Faculty & Curriculum: 

1. Faculty Job Description (2018) 

2. Faculty Hiring Policy & Procedures (2018) 

3. ACC Statement of Exceptions (2014) 

4. COPHP Syllabus Content Policy –also view update on Faculty SharePoint Homepage 

5. Faculty Block Lead Policy (2017) 

6. Parking Policy for Teaching Programs (2015) 

7. Organizational Partnership Memorandum of Understanding (2017)  

8. Mission, Goals, Social Justice Statement 

 

 

 

Title Name Roles Email Phone Office 

Student 

Services 

Counselor 

Mimi Krutein  · Generally, first point of contact for 

students and faculty for general questions 

and support relating to COPHP program 

·   

Day-to-day student services support and 

advising (e.g., registration, funding, 

tutoring, program requirements, etc.) 

·   

Support for faculty meetings and annual 

retreat, Student Orientation 

uwcophp@uw.edu 206-685-7580 H669C 

https://uwnetid-my.sharepoint.com/:w:/r/personal/uwcophp_uw_edu/COPHP-faculty/Shared%20Documents/Policies/what%20is%20a%20student-centered%20education.docx?d=w65b66ae1b1da439aa810c7b52fba968d&csf=1&e=qlfXaF
https://uwnetid-my.sharepoint.com/:w:/r/personal/uwcophp_uw_edu/COPHP-faculty/Shared%20Documents/Policies/COPHP%20Student%20Absence%20Policy%20FINAL.docx?d=wc9abd78f1fa24c7788d118fed4f55ff3&csf=1&e=XcmgBc
https://uwnetid-my.sharepoint.com/:w:/r/personal/uwcophp_uw_edu/COPHP-faculty/Shared%20Documents/Policies/Mission%20goals%20social%20justice%20statement.docx?d=wb10a2aee1ec24d50945814f8ad7998d4&csf=1&e=BeBWwy
https://uwnetid.sharepoint.com/:w:/r/sites/cophp/faculty/_layouts/15/Doc.aspx?sourcedoc=%7B6789FED6-7408-4274-AD84-3AB998CAAA13%7D&file=AAC%20Statement%20of%20Expectations.doc&action=default&mobileredirect=true
https://uwnetid.sharepoint.com/:w:/r/sites/cophp/faculty/_layouts/15/Doc.aspx?sourcedoc=%7B07862055-CBA3-403E-BA4F-E133744DC5EE%7D&file=COPHP%20SYLLABUS%20Content%20policy.docx&action=default&mobileredirect=true
https://uwnetid-my.sharepoint.com/:w:/r/personal/uwcophp_uw_edu/COPHP-faculty/_layouts/15/Doc.aspx?sourcedoc=%7BEE948207-260B-4E12-909A-EBA54C59A237%7D&file=Faculty%20block%20lead%20policy%202017.docx&action=default&mobileredirect=true
https://uwnetid.sharepoint.com/:w:/r/sites/cophp/faculty/_layouts/15/Doc.aspx?sourcedoc=%7B8D221727-56F3-4995-8B54-83B21835FB2A%7D&file=Parking%20Policy%20for%20Teaching%20Programs%202015.docx&action=default&mobileredirect=true
https://uwnetid.sharepoint.com/:w:/r/sites/cophp/faculty/_layouts/15/Doc.aspx?sourcedoc=%7B30A98769-B6BB-46AC-AAB9-1406F4B76833%7D&file=Organizational%20Partnership%20Memorandum%20of%20Understanding.docx&action=default&mobileredirect=true
https://uwnetid-my.sharepoint.com/:w:/r/personal/uwcophp_uw_edu/COPHP-faculty/Shared%20Documents/Policies/Mission%20goals%20social%20justice%20statement.docx?d=wb10a2aee1ec24d50945814f8ad7998d4&csf=1&e=BeBWwy


15 

Program 
Coordinator 

Taraneh Moll · Canvas course websites – initial set-up and 
ongoing support (contact Catherine 
Ludlow for Zoom/Canvas training) 
  

For off-campus faculty, copying cases for 

your sections 

  

Room reservations, including one-off 

requests for course breakouts 

  

Parking passes 

hscoord@uw.edu 206-616-8097 A655 

Marketing and 

Recruitment 

Specialist 

Lauren Bedson Shares prospective student advising with 

Student Services Counselor 

 

Oversees marketing and student 

recruitment  

hservask@uw.edu 206-616-2979 H672B 

Program 
Manager 
(Interim) 

Donna Porter  Supervises Student Services Counselor 

and Program Coordinator, manages 

program policies & procedures, manages 

annual operating budget. 

donnaj@uw.edu 206-221-4504 

  

H690B 

If you are unsure who to contact for a given request, please contact the Student Services Counselor first, and 

we will direct your questions as necessary. 

  

  

PROGRAM GOVERNANCE 

 

Faculty Governance 

The COPHP faculty meet to set overall program competencies and policies, review student progress, and provide 

leadership for strategic planning for the program. Faculty meetings are chaired by the Program Director and 

occur monthly. The faculty are responsible for curriculum development and review and oversight of student 

affairs. All curriculum changes and student and peer course evaluations are also reviewed at the faculty meetings. 

Faculty meeting dates are posted to the Faculty Sharepoint homepage. 

  

Student Inclusion in Governance 

https://uwnetid.sharepoint.com/sites/cophp/faculty/SitePages/Home.aspx?source=https%3A%2F%2Fuwnetid.sharepoint.com%2Fsites%2Fcophp%2Ffaculty%2FSitePages%2FForms%2FByAuthor.aspx&sw=bypass
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The Admissions Committee includes 2nd year student members, and some students are elected to School or 
University committees. In addition, students are actively involved in recruitment and outreach locally and 
nationally. The atmosphere between students and faculty has supported informal discussion of program issues 
that are then brought to the appropriate committee for discussion. 

 

FACULTY MEETINGS 

The COPHP faculty meet once a month to share updates on current student projects, plans for future quarters or 

blocks, and other program-related information. The meetings are facilitated by the Program Director. Faculty are 

encouraged to let the Director know in advance of the next meeting if there are any agenda additions. 

  

ANNUAL FACULTY RETREAT 

Each year, faculty get together for a retreat to debrief on the year, review student evaluations, and begin to 

discuss changes to the upcoming school year. These meetings usually take place late Spring quarter or summer 

(before Autumn term begins). 

  

ADMISSIONS 
 

Admissions Committee 

All COPHP faculty are members of the Admissions Committee, which oversees the recruitment and admissions 

process and allocates merit-based funding to students. The committee is chaired by the Program Director and 

meets in January, February, and sometimes March. Admissions committee members will need to review the 

Admissions Rubric before beginning their reviews. 

  

Handy information 

We maintain a “Sharepoint” website where faculty can find many resources related to the program--current 

calendar, current student list (and contact information), current faculty roster, an archive of our cases, faculty 

meeting minutes, and more!!  

 

PBL BASICS 

  

WHY PBL? 

Problem-based learning (PBL) is the knowledge that students develop by deconstructing, understanding, and 

resolving problems (Gordon, 2001). In COPHP, these problems are presented through cases designed by the 

faculty to cover core community-based public health competencies. Problem-based learning in the COPHP 

program requires students to tap into their prior knowledge, work and life experiences while in the classroom, 

https://uwnetid-my.sharepoint.com/personal/uwcophp_uw_edu/COPHP-faculty/Shared%20Documents/Admissions/Admissions%20Rubric%20E-20-Final.pdf?csf=1&e=psHTxZ&cid=0cbc0515-76a0-4376-802a-5e20d4868a21
https://uwnetid.sharepoint.com/sites/cophp/faculty/SitePages/Home.aspx?CT=1631124702431&OR=OWA-NT&CID=4121abac-c767-5fbd-5baa-109bb47f200e
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helping to foster adaptability and a familiarity with many other aspects and domains of public health. In a PBL 

setting, we are all learners and we are all teachers. 

  

The rationale for the PBL approach in COPHP is to help develop future public health practitioners who are self-

directed, lifelong learners. The PBL process does this by inculcating students with the: 

·         interest and enthusiasm to acquire and use new information and knowledge in a rapidly changing world 

·         ability to analyze problems and assess one’s own capacity to solve problems, including identifying specific 

areas where learning is needed 

·         ability to acquire new information and apply it appropriately 

·         communication and interpersonal skills of listening, inquiry, and educating others 

·         ability to work effectively in teams with diverse backgrounds and expertise 

  

Here (https://vimeo.com/128462566) is a wonderful 11-minute video about the “learning pit” that we find 

captures the reason to teach via PBL. 

  

KEY FEATURES OF PBL 

The PBL learning process challenges students to derive meaning from the subject matter, as opposed to simply 

collecting and reciting facts (Rhem 1998). This is done via the following key PBL features: 

·         Contextualized problems and situations 

·         Reiterative process 

·         Facilitated process 

·         Learner-centered and learner-driven (as opposed to teacher-centered and teacher-directed) 

·         Small group-orientation 

  

These core components require students to explore the dynamics of group work and independent investigation, 

thereby achieving greater comprehension and faster, more reliable research skills (Freeman et al., 2014). 

  

Contextualized Problems and Situations 

In PBL, problem-based refers to the use of realistic and relevant situations involving a public health issue. Faculty 

craft these situations into cases which are designed to stimulate and motivate learning by tapping into our 

natural desire to understand and solve the problems that confront us. Through answering the cases, students are 

challenged to discover and accomplish the curriculum’s core learning objectives. 

  

The problem-solving process in COPHP involves students working collaboratively to: 

·         Extract available data from the case (“Know”) 

·         Identify how students’ prior knowledge and experience can be applied to the case to help interpret the data 

or problem (“Think”) 

·         Decipher what additional data and research is needed to complete the case (“Need to know”) 

  

https://vimeo.com/128462566


18 

Reiterative Process 

The PBL process is also reiterative, which means that after completing the “know,” “think,” and “need to know” 

phases, and after coming up with individual tasks for research and investigation, students go out and acquire the 

necessary information to complete their tasks, writing up a five- page paper of their findings that they post to the 

course’s Canvas webpage. Students are required to read each other’s posts before the next class. When they 

meet again, they revisit the problem in the case and incorporate the new knowledge from the posts into how 

they solve the case’s problem. 

  

Facilitated Process 

Starting in the 3rd or 4th week of the first year, students facilitate their own small groups, and often the role of 

facilitator changes with each new day or case. The specific roles of the facilitator are agreed upon by group 

consensus in the beginning of each quarter, but ideally include the following elements: 

·         Maintaining the focus on learning 

·         Guiding the learning process 

·         Ensuring rigorous critical thinking 

·         Moderating the participation of each student, challenging each to step-up or step-back as appropriate for 

the success of the group’s learning and the health of the group dynamic 

  

Faculty and student facilitation is discussed in-depth in “Section 4 – PBL Facilitation,” below. 

  

Learner-Centered and Learner-Driven 

In COPHP, students are responsible for working as a group to determine their own learning needs, what points 

are most important to pursue, and how to pursue them. See “Principles of Adult Learning,” below. 

  

Faculty do not interject in the process or guide the students in any one direction. This “hands off” approach 

represents a significant departure from the role of faculty in traditional didactic courses, and is discussed in greater 

depth in “Section 4 – PBL Facilitation,” below. 

 

FAQs 
  

1)  What does it mean to be a student-centered program (not a student led program)? 

  

 “Student-centered learning” prioritizes student voices as central to the learning experience. Faculty incorporate 

student interests as we help you achieve the core required competencies for the MPH degree.  COPHP faculty 

write cases, clarify direction, point towards a variety of voices, and present opportunities to meet learning 

objectives you’ll need to achieve the competencies required to be excellent public health professionals. 

  

·         We aim to develop learner autonomy and independence by putting responsibility for many elements of the 

learning path in the hands of students. 
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·         We seek to develop skills and practices that enable lifelong learning and independent problem-solving. 

·         We subscribe to theory and practice that emphasizes the learner's critical role in constructing meaning from 

new information and prior experience. We subscribe to Paulo Freire’s theories of education as liberation[1]. 

  

2) What does it mean to be a social justice focused, anti-racist program? 

  

Since our founding we have been focused on social justice as a guiding public health value and are now working 

to become an anti-racist program. Our mission is to prepare students to be problem solvers, advocates and 

leaders in community health. We state that “Combining an active style of learning, rigorous academic preparation 

and a commitment to social justice and community engagement, our program equips graduates with the 

knowledge and skills to effectively address public health challenges.”   

  

We are working to become an anti-racist program because racism is a key underlying cause of poor health. 

Societal structures concentrate power and resources to the benefit of a few, while systematically depriving 

others of economic opportunity, educational attainment, and social cohesion; this threatens health by 

undermining access to food, housing, nature, safety, and health care. Racism, along with sexism, homophobia, 

classism, and other isms are therefore “social determinants of health.”  We believe one important focus of public 

health work is to help communities build resilience and change power structures to reverse the effects of social 

injustice. We prepare our graduates to work with communities to slash poverty, homelessness, pollution, 

incarceration, and climate change. These all intersect with racism and other forms of injustice. 

  

3)  Will we be isolated in our own world of right-thinking people? 

  

Diverse views are present in all communities.  From day one you will be working with citizens in rural 

communities and urban neighborhoods, community-based organizations, public health agencies, and policy 

makers. We will meet and join forces with people whose beliefs, attitudes, experiences, and ideas may differ 

from your own. We will hear viewpoints we don’t share. Our approach is to respond by asking questions that help 

us understand people and their concerns. To collaborate effectively in pursuit of population health, we need to 

learn people’s stories, which generally explain how they came to think as they do. 

  

4)   Will all our cases focus on social justice and anti-racism? 

Some cases will directly address racism and other isms, others may be more indirect or address other MPH 

competencies. You’ll need a wide range of skills and tools to be an effective public health worker. All of the skills, 

information, approaches and tools you’ll learn will serve you in your public health practice.  

 
[1] Freire, Paolo. Pedagogy of the Oppressed, 1970 (translation). NY, Herder & Herder. 

 

Small Group Settings 

The process of PBL takes place in small group settings. The COPHP program aims to admit 27 students in each 

new incoming cohort, which is then divided into three groups of 9 students. 
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Students stay with these smaller groups for the entire quarter, a technique which encourages them to develop 

their own group dynamic and learning process. This method also mimics the modern professional work 

environment, which stresses teamwork and the ability to work effectively and efficiently in small groups. Groups 

are rearranged each quarter and by the end of their two years, all students will have interacted with each other. 

 

PRINCIPLES OF ADULT LEARNING 

Malcolm Knowles is considered the contemporary father of adult learning theory and human resource 

development; his groundbreaking The adult learner written in 1973 is now in its sixth edition. Knowles’ greatest 

contribution to the field is also the greatest departure from traditional childhood learning theory, or pedagogy. 

Adults are not empty vessels that can be loaded up with new information, as many educators view young children 

to be. Instead, adults have a lifetime of experience and knowledge to draw upon and for adults to make sense of 

and use new information it needs to be related to the warehouse of knowledge and experience adults already have 

(Knowles, et.al, 2005; Lieb, 1991). Knowles argued that pedagogy, as a word and a concept, was insufficient as the 

basis for adult education. Roughly translated from Greek, pedagogy means instructor or educator of children. 

Knowles advocated for a different term, andragogy, as andra- means adult in Greek (Knowles, et. al, 2005).  

   

Knowles (1974) describes his model as a process model rather than a traditional content model. In a traditional 

model the teacher or trainer decides in advance what the content will be, what knowledge or skills will be 

transmitted, arranges this content into logical units and decides the most appropriate medium for transmitting the 

content (e.g., via books, movies, lectures, etc.). The trainer or facilitator in a process model, on the other hand, 

prepares in advance a set of procedures for involving the learners in the process of learning. The process model is 

concerned with providing procedures and resources for helping learners acquire information, understanding, skills, 

attitudes and values (Knowles, 2004).  

 

This different model of learning for adults requires different approaches for educators. Because adults are 

autonomous and self-directed, there needs to be some freedom to direct themselves in their education (Knowles, 

2005). This means that instruction should flow Socratically or interactively instead of didactically (Jarvis, 2004). 

Therefore, teachers must become facilitators, who guide learners to their own knowledge rather than supplying 

them with facts (Jarvis, 2004; Lieb, 1991). Because adults bring an array of knowledge and experiences, facilitators 

need to find ways to draw upon those experiences as sources for new learning (Jarvis, 2004). Adults also tend to 

be rather goal oriented, so it is crucial for facilitators to state the goals and learning objectives early in the course 

or training program (Lieb, 1991). And yet a balance still needs to be maintained with promoting an environment 

conducive to self-directed learning. Additionally, adults need to see the relevance in what they are learning, so in 

cases of work- related training and education, the content needs to be applicable to their work or other 

responsibilities in life (Jarvis, 2004; Knowles, 2005; Lieb, 1991). Further, facilitators strive to present the theories 

and concepts that make up the course content in ways that reflect learners’ own values and interests (Knowles, 

2005; Lieb, 1991). 
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In addition to creating an interactive process or environment for learning, facilitators or instructors also need to 

craft their courses to present information and materials that stimulate as many senses as possible in order to 

increase chances of teaching success (Jarvis, 2004). Jarvis goes on to say that by the time people reach adulthood, 

their preferred learning styles are pretty well entrenched, and, further, adults use their senses (e.g., audio, visual, 

etc.) differently in learning different subjects and content. It is also critical that the sessions have opportunities for 

learners to work with and practice what they are learning as they are learning, as research indicates that retention 

is directly affected by the amount of practice during learning (Jarrett Thoms, 2001; Jarvis, 2004; Knowles, 2005; 

Lieb, 1991). 

 

Facilitators or instructors also play a key role in motivating adults to learn. Unlike children, “Adults are not 

impressed or motivated by gold stars and good report cards. Instead, they want a learning outcome that can be 

put to use immediately, in concrete, practical, and self-benefiting terms. Adult learners want practical, hands-on 

training sessions over general, theory-oriented classes.” (Jarrett Thoms, 2001). According to Jarvis (1994), if the 

learner doesn’t recognize the need for the information or content, it does not matter what the facilitator or 

instructor does in terms creating the right environment for learning as Knowles suggest, therefore instructors play 

a key role in providing the necessary motivation for adults to learn. The learners must be interested in the subject, 

and has been discussed, interest can be gained from seeing how the learning will relate pragmatically to their jobs 

and/or help them do their jobs better (Jarvis, 1994). In this way, the best motivators for adult learners are interest 

and selfish benefit, or as Jarvis says (1994), “If it can be shown the course benefits pragmatically, they will perform 

better and the benefits will be longer lasting.” 

 

COPHP Book: Experiential Teaching for Public Health Practice 

In 2017, COPHP faculty collaborated on writing a book to advise others on how to organize an experiential 

curriculum for Master of Public Health students. It is an open-access book, available HERE. 

PBL FACILITATION 

  

CLASSROOM TIME MANAGEMENT 

Given that the six hours of class time per week is a substantial investment for both students and faculty, it is 

essential that this time be well-used and that it contribute to student learning. In our experience, the time in the 

classroom passes rather quickly, as students have lots to get done. 

  

Students use class time for several tasks: 

·         Analysis of the case 

·         Developing learning objectives for independent or small group research 

·         Discussion of research findings 

·         Problem solving group dynamic issues 

·         Debriefs of the case and blocks 

https://ebooks.benthamscience.com/book/9781681083872/
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The role of the facilitator is to manage the classroom time and processes to ensure successful learning by all the 

students. This aspect of “teaching” under PBL is the piece that sets it apart most radically from other educational 

strategies, and thus facilitation strategies for both faculty and students will be discussed below. 

  

FACULTY ROLE IN FACILITATION 

The Community Oriented Public Health Practice Program works to increase the responsibility of each student for 

his or her own learning. As such, we encourage the students to take on the role of managing the in-class time, by 

transitioning from faculty to student facilitators by the 3rd or 4th week of the first year. Typically, the students 

take on leading the discussion, doing the scribing, and keeping track of time. 

  

The purpose of having students take on class-management roles is to allow them to take charge of their own 

learning and develop the skills of small-group work. However, faculty are responsible for providing group 

leadership based our subject expertise and our experiences as public health professionals, and the faculty 

facilitator is ultimately responsible for the success of the classroom sessions. Faculty facilitators must strategically 

manage the dynamic tension that arises between taking responsibility while still elevating the student role in 

class. 

  

Principles 

Enthusiasm 

Faculty facilitators bring enthusiasm to each class session, modeling life-long learning by being curious, 

intellectual, and humble. We are eager to help the students dig into the cases, and we communicate how much 

we enjoy working with such interesting and engaged students. 

  

Student leadership 

Rule One for faculty facilitators is that we must not impart knowledge to the students during the in-class time: 

this means no lecturing, and no correcting students when they say inaccurate things or explain concepts poorly. 

Rather, we probe and ask questions, and we encourage the group to think critically about what is being said. 

  

Holding back on giving information in this way runs counter to what many of us think of as teaching. However, 

the COPHP philosophy is that if students come to the answers on their own, they are much more likely to 

remember the information and internalize the concepts. We believe that knowledge won through the struggle to 

meet the “need to know” is more durable than knowledge received in a lecture hall. So, during class, we bite our 

tongues and allow the students to make the discoveries, and we wait until the end of a case to “tell” the students 

things, as needed. 

  

Research shows that adult learners benefit from this style of facilitation: because adults are autonomous and 

self-directed, there needs to be some freedom to direct themselves in their education (Knowles et al., 2005). 

Teachers must become facilitators who guide learners to their own knowledge, rather than supplying them with 

facts (Jarvis, 2004; Lieb, 1991). 
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Motivating student learning 

Facilitators play a key role in motivating students to learn. Adult learners are motivated in the following key ways 

(from Lieb, 1991): 

o   Relevance of new knowledge: seeing how it can be applied 

o   Social relationships: when the learning can improve their social relationships or create opportunities to 
expand networks 
o   External relationships: when they are acting to comply with expectations of others 

o   Social welfare: when learning can improve an adult’s ability to serve the community 

o   Personal advancement: when the learning can help achieve higher status on job 

o   Escape/stimulation: when the learning provides an interesting break from the normal routine 
o   Cognitive interest: when adults engage in learning for the sake of learning 

  

 

FACILITATION STRATEGIES 
Overall Approach 

Our PBL classes meet twice a week during Autumn, Winter, and Spring quarters. During most of these 30 weeks, 

students will work a new case every week. 

  

First day of the course 

Think well in advance about how you want the first day of class to go: make checklists, plan class activities, and 

think about how to introduce yourself. See “Sample COPHP Teaching Timeline” in the Appendix, which includes a 

sample lesson plan, and “Logistics” section below, for information about classroom set-up. 

  

During the first class, allow time for students tell each other about their knowledge and experience in the block’s 

topic area. Convey first day information regarding course expectations, posting times, and classroom safety 

issues (evacuation, etc.). Adult learners tend to be goal-oriented, so it is crucial for facilitators to state the goals 

early in the course (Lieb, 1991). This is a good time to discuss and formulate group norms with your students. You 

may also wish to ask students to email you specific areas that they would like feedback in – see Trez’s helpful 

tool for in-class tracking (Appendix). 

  

Day 1 of a PBL case 

You meet for class with your PBL group of eight or nine students. Students will see the (student version of the) 

case for the first time in hard copy. It is important for the students to discover the case together, so students are 

not given an opportunity to read the case before class. (At class time, a Canvas web page for the case also 

becomes operational.) 

  

One student will read the first page of the case aloud. The students will then discuss the case and identify the 

learning objectives it raises. Learning objectives as formulated by students can be either in the form of an action 
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statement, or in the form of a research question, depending on the group’s or faculty member’s preferences. For 

example, “Describe the ways in which minimum wage legislation can be linked to population health outcomes in 

the United States over the last 20 years.”  Alternatively, “In what ways can minimum wage legislation be linked to 

population health outcomes in the United States over the last 20 years?” A scribe will record these student-

generated learning objectives, either on a flip chart or a laptop (the group decides). 

  

Students repeat this process for subsequent pages of the case. At the end of the three-hour class period, the 

students allocate the student-identified learning objectives. Work with students to determine the posting 

parameters and times. 

  

Between classes 

In the two days before class meets again, students pursue the learning objectives, individually or as part of a 

teams. This work will involve internet research and may involve research in the library, through interviews or 

surveys, or by collecting data from public agencies. Students are expected to go to multiple data sources and 

synthesize this information in a document (or “posting”) that will be posted on the Canvas 

(https://canvas.uw.edu/) webpage set up for the case. 

  

Read student postings in the hours between posting and class time, and utilize them as a platform for discussion 

and teaching in class sessions. See the Appendix for “Student Case Posting Best-Practices” (guidelines which may 

be shared with students), and for a helpful evaluation form developed by Gita Krishnaswamy. 

  

When you are prepping your student facilitator for the next day’s class, you are free to share the case for that 

day, perhaps without the faculty’s expected LOs (although our general policy is to keep cases as a “surprise” for 

the rest of the group). Ideally, you’d help the student consider structured exercises for synthesizing the previous 

day’s posts during the first part of the class. 

The purpose of the student having the next day of the case is so they can thoroughly consider what are the likely 

LOs to emerge from the case and help guide the discussion in that way. 

 

Day 2 of a PBL case 

It is common for PBL sessions to start with a quick ice-breaker exercise, as a non-threatening way to get everyone 

into the discussion early in the course. Ice-breakers can be as simple as going around the room and having 

everyone (including the facilitator) answer a question, like “What was your first paying job?” or “What is 

something memorable about your maternal grandfather?” Agree on a break time for that session. 

  

Next, go around the table and have each student describe their research methods, including where it went well 

and where it did not. Note where it did not go well, and help students to avoid these mistakes in subsequent 

cases. See “Common PBL Challenges” section, below. 

  

Then, decide how to use that session’s in-class time. There are many different options for how class time may be 

structured: some student facilitators have led discussions that resulted in diagrammatic portrayals of the case, 

while others have prepared clever roleplaying exercises. 

https://canvas.uw.edu/


25 

-          Students can often come to consensus on which are the most important things to discuss by doing a little 

discussion of the questions/concepts and then doing a quick show of hands. 

-          Another method is to allow one student to take a “lighter” learning objective so that she/he has time to 

strategize a structure for the class time the next day. 

  

Research indicates that retention is directly affected by the amount of practice during learning, so aim to 

structure class sessions with opportunities for students to work with and practice what they are learning (Jarrett 

Thoms, 2001; Jarvis, 2004; Knowles, 2005; Lieb, 1991). 

  

At this time, you may distribute additional parts of the case to discuss, or you may give the students an exercise 

or assignment due in the following class. 

  

 

End of case 

Bring copies of the faculty facilitator-identified learning objectives (LOs) and go over them with the group, noting 

where LOs were missed and where they were and were not met. The end of case is a good time to “tell” the 

students about issues that were not covered in the earlier part of the case. 

  

Finally, critically discuss the case with students, to get feedback on improving the case for the cohort. 

  

End of block 

Talk with the group about how the block proceeded, and take notes in order to improve the block for the next 

time it is taught. 

  

In-Class Tasks 

  

Redirect 

The cases often invite research and discussion on topics unrelated to the faculty facilitator- identified learning 

objectives, and the students need to be directed away from those sidetracks. Keep the learning objectives and 

overall strategy of the case in mind, note when the discussion gets off track, and move swiftly to correct it. 

  

Probe 

Even when students have the correct information, facilitators should ask questions about how the student has 

come to know the information. 

  

Example questions that facilitators may ask include: 

·         Can someone (you) summarize the problem? 

·         Can someone (you) state what we know at this point? 

·         What are your hypotheses regarding what is going on with this case? 

·         How do you know that? 
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·         Is the information we (you) have correct? How do you know? 

·         What information do you need or would you like to have? Can you, could you get it? 

·         What learning resources did you use? 

·         Are they correct? 

·         What did they just say? 

·         Does that make sense? 

·         Really? 

·         How does (or might) that relate to this case? 

·         Why do you ask that question? 

·         Why would you want to know that? Does that question need to be asked? 

·         Is this (should that be) a new learning objective? 

·         Does everyone agree that                       is a necessary learning objective? 

·         Are there other learning objectives that should be investigated? 

·         What else might you want to know? 

--------------- 

Source: Department of Medical Education, University of Washington School of Medicine 

  

Draw on lived experience 

From time to time, ask the students to talk about their previous work or knowledge in the areas under discussion. 

In adult learning, it is important to validate what the individuals bring to the table – this encourages students 

with extensive life experience who may be developing their academic skills, and it enriches the discussions by 

incorporating some of the knowledge already in the room (Knowles et.al, 2005; Jarvis, 2004; Lieb, 1991). 

  

However, it is also important to recognize when students consistently contribute personal anecdotes that serve 

to get the group off track. Asking students to support (or disprove) their anecdotes with evidence or research, or 

adding their comments to the “need to know” list can be effective in re-focusing the group on the case. 

  

Discussing prior knowledge in class may also serve to discourage students with preexisting knowledge from 

choosing easy learning objectives for research. 

  

Involve everyone 

We strive to have class discussions that include all the students. Techniques for drawing out quiet students 

include calling on them directly in class, writing them emails that encourage more participation, and, if necessary, 

scheduling a meeting with them to discuss the situation. If the student is concerned that they do not have 

interesting or useful things to say, it can help to give them the list of facilitator questions (above), so they can ask 

questions instead. 

  

Take notes 

Take notes on the group dynamic and individual participation, for use in later feedback to the students. 
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Trez Buckland has developed a helpful tracking form for in-class tracking (see Appendix). To begin using this 

sheet, ask your students what they would like to work on, and include this at the top of the tracking form. 

  

 

Common PBL Challenges 

● Book reporting: When students are discussing the case, it is important to avoid using class time 
to go around the room and have each student report on their findings from researching the 
learning objectives – this quickly becomes a series of lectures and gets away from PBL. Instead, 
have the students discuss the case and only bring their research in where it is relevant and 
facilitates learning. 

● Choosing easy LOs: Discourage students from picking LOs that they already know a lot about. 
While this might make their research easier, they will not learn as much as when they stretch 
themselves. 

● Emotions: As students sit together for six hours a week, read each other’s work, and struggle 
with difficult and sometimes stressful research assignments, they can become very emotional. 
Be kind and respectful when emotions spill over in class. 

● Blaming the case: Students will sometimes get frustrated with PBL, and may be tempted to 
blame the case (e.g., it is poorly written, the facilitation is weak, another section is being given 
more guidance). Faculty facilitators must balance sticking up for the cases while remaining open 
to constructive criticism and feedback. 

● Disrespect: Students often feel personally exposed by the PBL process: they know when they 
have performed well or poorly, and they know that their classmates know it as well. Inadvertent 
(or deliberate) snubs or acts of disrespect can rapidly become problems for individuals and for 
the group. Be on the lookout for this, and move swiftly to nip it in the bud. If necessary, take 
time in class to deal directly with disrespectful behavior. 

● Cliquishness: Faculty facilitators should strive to prevent students’ personal friendships from 
manifesting as exclusive relationships that inhibit the group’s learning. 

● Tardiness: The group process cannot work well if students struggle in over the first 10 or 15 

minutes of each class. As a group, come to agreement about how to handle tardiness. If a 

student has a standing reason for being late, get that on the table early in the block and develop 

a strategy for working around it. If a student is habitually late without reason, meet with them 

to find a solution. 

 

LOGISTICS 

● Room setup: Setting up the classroom furniture so that the group is in a circle or rectangle is 

nonhierarchical and allows everyone to make eye-contact during the discussions. 

● Equipment: Using a projector in class is an efficient way to take notes “in public” that can then 
be shared with the full group after class. Students sometimes work on the same google doc, as 
well. 

● Whiteboards: Bring your own whiteboard pens, as the ones in the rooms are often spent. 
● Snack: Sharing snacks during class keeps the blood sugar up and is a time-honored way to build 

community. Be deliberate about this by having the students develop a schedule of who will 
bring snack, or agree to go potluck for each class. There should be no obligation to bring snacks, 
however. 

● Breaks: Early in each class, agree on when to take breaks. 
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STUDENT FACILITATION BEST PRACTICES 

This Best Practices guide is designed to help train student facilitators. Familiarize yourself with it, and share it 

with your students as they step into the role of facilitator. 

  

When it is your turn to facilitate a COPHP PBL class: 

1. Have a schedule. 

2. Talk to your faculty member in advance to understand that session’s goals. 

3. Come to class with an agenda and post it on the board. 

4. Decide what your leadership style will be. 

5. Plan for an ice breaker. 

6. Design a synthesizing exercise to debrief the previous day’s posts. 

7. Draw out the quiet people and tamp down the eager beavers. 

8. Have a strategy for when you are running out of time. 

9. Decide who will be the scribe. 

10.  Manage conflict. 

11.  Organization group projects into specific tasks. 

12.  Help one another. 

13.  Remember, being a good group member is as important as being a good leader. 

  

Strong group members: 

·         Participate actively in discussions, but do not dominate them 

·         Make thoughtful, constructive contributions to discussions 

·         Interact directly with others in the group 

·         Listen carefully to their classmates, and respect their analysis and opinions 

·         Take an active interest in the learning of others 

·         Raise new, controversial and subtle points in the discussions 

·         Challenge, support and/or elaborate on ideas of others 

·         Assume positive intent 

·         Are friendly, open, and interested 

·         Are non-judgmental 

·         Are competent 

·         Are good at “being here” 

·         Are honest but not necessarily frank 

·         Are trustworthy 
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SEMINAR 

Each quarter, students participate in a weekly seminar to accompany their PBL classes. During the first year, 

faculty plan the seminars with some input from students. In second year, students are asked to volunteer to help 

organize seminars with help from the lead faculty. 

  

The purpose of seminars includes: 

1)      for first-year students, especially in fall quarter, to acculturate them into COPHP’s various procedures, 
principles, values and ways of doing things using our PBL approach; 

2)      to introduce and help students appreciate important public health practice concepts; 

3)      to build skills that are not addressed in the cases presented for regular course work; 

4)      to expose students to role models in public health practice; and 

5)      to supplement cases or course learning when didactic material is the best way to get concepts across. 

WRITING PBL CASES 

  

INTRODUCTION 

The COPHP Program revolves around original PBL cases written entirely by our program faculty. COPHP cases are 

tested and refined at every PBL session, and may be retired or rewritten to reflect changing times, policies, and 

the priorities of new facilitators. 

Good cases make for engaged students who learn a lot, so we strive to make our cases compelling, thoughtful, 

and reflective of the real world. Our cases are designed to meet the competencies of the Department of Health 

Services and the School of Public Health, so we make sure that our cases encourage students to learn what we 

think they need to know. 

  

CHARACTERISTICS OF EFFECTIVE CASES 

Strong PBL cases are: 

·         Relevant: They build on previous cases in the block and the overall curriculum. Adult learners need to see 

the relevance in what they are learning, so the content needs to be applicable to their work or other 

responsibilities in life (Jarvis, 2004; Knowles et al., 2005; Lieb, 1991). 

·         Concise: They direct students to LOs, do not send students on unrelated tangents, and include only those 

assignments that are relevant to the case. They do not try to teach too much. 

·         Well-Written: They are taut, fluid, and clear in their writing, and are free of typos and grammatical errors. 
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·         Cogent: They make sense: the story builds within the case, progressing smoothly from one day to the next. 

They anticipate student postings and the way that the cases will play out in class. 

·         Interesting: They grab the students’ attention, creating a compelling need to learn. They tell a story about 
something real and include real places and events. They keep students engaged in the case until its conclusion. 
They reflect adult learners’ own values and interests (Knowles et al., 2005; Lieb, 1991). They stimulate as many 
senses as possible in order to increase chances of teaching success (Jarvis, 2004). 

·         Challenging: They describe complex, interesting problems for which there is no single solution. They 

encourage high-level thinking: deciding, designing, creating, predicting, and analyzing. They marry content with 

methods. 

  

CASE WRITING PROCESS 

Case writing involves the following steps: 

1.      Select a faculty lead for the block: The process of writing a new COPHP case often takes several months. 

One faculty member for each block should volunteer to take primary responsibility for seeing that all cases for 

that block are ready to go well in advance of the start of the block. 

2.      Choose the learning objectives: A learning objective (LO) is a specific student learning goal which addresses 

broad public health concepts and is reinforced throughout the case (for example, the ways we measure health 

status and compare the health of populations). The “right” number of LOs is enough to keep the students 

engaged and learning, but not so many that they become overwhelmed. 

3.      Think of an idea or storyline: Many cases pull storylines from faculty experiences working with 

communities, health departments, or other government agencies; others draw from current events (Ebola 

outbreak). See “Resources for Case Writing,” below. 

4.   Start with an outline and create the prose: Cases may be written in the first, second, or third person. 

The “leading characters” may be real, fictional, or both. 

5. Engage your co-facilitator for comments and advice 

6.      Create 2 final versions 

● Faculty facilitator version: The facilitator’s version of every case will include notes to help use the case 

in class, including (at a minimum) the LOs that are linked to each class day. Notes may also include 

specific instructions for facilitators on how the day should proceed, especially true for the last day of the 

case, which may include an assignment. Writing instruction notes for the case is also valuable in case 

you need a sub, and to enable coordination with the other instructors in the block. 

● Student version: The student version will not have the facilitator notes or LOs. 

7.      Post: Send the student version of the case to the Program Coordinator (CC the Program Director) for 

posting. 

8.      Revise for next year: At the end of the case, facilitators should meet to share notes on the strengths and 

weaknesses of the case, including the students’ evaluations. When the block rolls around again, the old version of 

the case plus the notes provide a good starting point for the next version. 

  

RESOURCES FOR CASE WRITING 
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·         Your own experience: Think of times in your work or community services when you learned a lot, or times 

when you made errors. 

·         Community contacts: Ask your friends in the field about their work, or what things our students should 

know or know how to do. 

·         Former students: Ask COPHP graduates what kinds of case stories worked best for them. 

·         Technical experts: Ask for data or problems for students to solve. 

 

GIVING STUDENTS FEEDBACK 

  

Faculty facilitators are responsible for giving written feedback to all students on both individual and group 

performance. At the beginning of the block, faculty facilitators should clearly inform students how feedback will be 

provided, and how/if it will correspond to grades. 

  

Faculty are responsible for communicating with students about their standing in the course, and formally filing 

grades at the end of the course. Some faculty issue points, grades, or check marks (check, check plus, check 

minus) for each post and for each class facilitation. Others only notify students of their grades on specific 

assignments. The purpose of grades is a larger philosophical conversation that we have certainly debated at our 

annual retreats! 

  

Beyond the minimum feedback requirements outlined below, facilitators and students should feel comfortable 

requesting in-person meetings to discuss specific issues or areas of concern to ensure that student growth and 

learning is as positive as possible. 

  

INDIVIDUAL FEEDBACK 

Consistency across Sections 

Faculty facilitators for a given block should discuss and agree upon how they will approach providing feedback, to 

promote as much consistency (in frequency and focus) as possible between the PBL sections. 

  

Frequency 

Each faculty facilitator should discuss with her/his PBL group the frequency with which feedback will be given to 

each student. Feedback should be frequent enough to allow students to identify areas for improvement and to 

demonstrate improvement in those areas. Providing feedback only twice a quarter or many weeks after the end 

of a case being assessed is not adequate. Examples of adequate frequency include every week, at the end of 

every case, or 4 times per quarter. Year 1 students may need more frequent feedback than Year 2 students. 

  

Focus 
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Feedback should be challenging and constructive, and should include assessments of both written postings and 

participation in participation group discussions. 

  

Postings 

Feedback on student postings should focus on the strengths and weaknesses of the posting, considering the 

range and appropriateness of information sources for the assigned LO, organization and clarity, quality of writing, 

and critical thinking about and synthesis of gathered information. See the Appendix for “Student Case Posting 

Best-Practices” (guidelines which may be shared with students), and for a helpful evaluation form developed by 

Gita Krishnaswamy. 

 

Participation 

Feedback on participation should assess the student’s group facilitation skills, and his or her involvement in 

dissecting the case, developing LOs, synthesizing and analyzing the information gathered by the group, providing 

respectful criticism, and supporting each student’s involvement. Trez Buckland has developed a helpful tracking 

form for in-class tracking (see Appendix). 

  

Facilitators should correct misconceptions or inaccuracies in postings and group discussions in a manner that is 

timely and supportive of the PBL process. 

  

Assignments 

Facilitators should also provide each student with written feedback on oral and written assignments, as 

appropriate for the nature (group vs. individual) of the assignment. This feedback should be written, but can be 

the product of or supplemented by in-person discussions. See Amy’s example rubric for grading assignments 

(Appendix). 

  

GROUP FEEDBACK 

At the beginning of each block, the facilitator and students should agree upon a process for group feedback. This 

feedback should focus on the extent to which the group is meeting the block’s LOs, as well as the effectiveness of 

group dynamics. Group feedback should be frequent enough to nurture the group learning process and minimize 

any problems. Students should feel comfortable requesting group feedback from the facilitator. 

STUDENT EVALUATION OF THE PROGRAM 

  

The COPHP program has been designed with an ongoing student evaluation component, in order to stimulate 

innovation and improvement and ensure that we are meeting our target outcomes and competencies. 

  

QUARTERLY COURSE EVALUATIONS 
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At the end of each quarter, students are asked to evaluate that quarter’s seminar and block courses, as well as 

the performance of each block’s faculty facilitators, using the UW’s IAS system. Faculty can find their course 

reviews there. 

 

For blocks that cover a full ten weeks, faculty may want to consider conducting mid-quarter one-on- one 

conversations with each student. Usually these are offered as voluntary check-ins, when students can come talk 

about their own progress, the climate of the classroom, lingering questions, or even stray into territory like career 

advice or capstone questions. 

  

EXIT INTERVIEWS 

At the end of the year, we hold a group Exit Interview for our graduating students. This feedback is compiled and 

shared with faculty at the year-end Faculty Retreat, where it is used to generate ideas for improving future cases 

and blocks. 

ADVISING AND MENTORSHIP 

  

WHAT IS A MENTOR? 

A mentor is a trusted counselor or guide who encourages students in their graduate studies, helps students to 

locate and secure appropriate funding for their study and research, provides a model of what academic life is 

about, and helps with career planning. In the COPHP program, students receive this mentorship through a 

combination of faculty advising and support from the Student Services Counselor. Faculty mentors may also focus 

on a student’s personal achievements, socialization in health services, and preparation for the workforce. 

  

When students have questions about University and Department policies (like graduation requirements, tuition 

rules, and registration issues), let them know to contact the Student Services Counselor for this kind of 

information (uwcophp@uw.edu) 

  

In the COPHP Program, there are opportunities for both formal advising (first-year and capstone advising) and 

informal mentorship of students and alumni, discussed in detail below. Information about compensation for 

advising is provided in the Appendix. The following sections address how to be a successful mentor and advisor 

across these various domains. 

  

 

SUCCESSFUL MENTORSHIP 

Tips from COPHP Faculty 

Methods 

● Keep a list of students posted in a handy place and think through the list each week. Is everyone on track? 

Does someone need a call, a quick email, or a chat over coffee? 
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● Mix up your contact method – email is easy, but can fail to capture the proper tone of voice for a given 

situation. 

● As you plow through your piles of email and literature, note items that would be of particular interest to 

each of your students and forward them on with a personalized note. 

● Certain students may benefit from more support – note which of your students have limited financial 

resources, are parents of young children, are employed, or live far from campus. 

  

Tone 

● Practice “cultural humility” and demonstrate a genuine interest in learning more about students’ varied 

experiences. 

● Be attuned to potential differences in cultural and sub-cultural norms.  

● Remain open to constructive criticism from students about your mentorship style. 

  

Focus 

● Help your student learn to take criticism well – this is the hallmark of a mature scholar, valuable employee 
and potential leader in the field. Ask your student to identify goals for their own scholarship growth and 
improvement, and ask them where they would like your critiques. Offer constructive criticism when you 
can, and talk about how you learned to manage criticism. 

● Encourage your student to publish, to attend conferences, and to develop a niche area of expertise. 

 

Two articles on mentoring  

Recommended by Kendra Liljenquist 

● “Mentorship Malpractice,” by Vineet Chopra et al (12Apr2016, JAMA), HERE (with your UW net ID to access 
it in the library) 

● “Mentee Missteps” by Valerie Vaughn et al (7Feb2017, JAMA), HERE (with UW net ID) 

 

First-Year Advising 

First-year students are assigned to a First-Year Faculty Advisor based on a matching process based on the 

student's background, skills, or interests. 

  

Roles and responsibilities 

  

First-Year Advisor First-Year Student 

Meet with student advisee before classes begin in 

the fall 

Schedule meetings with your advisor every quarter. The first 

meeting should take place before classes begin. 

Students are encouraged to reach out to you as well once 

instructions are made. 

https://hr.fullerton.edu/documents/professionaldevelopment/ubi/workshopmaterials/2012_2013/UBI246_Presentation_F11.pdf
https://hr.fullerton.edu/documents/professionaldevelopment/ubi/workshopmaterials/2012_2013/UBI246_Presentation_F11.pdf
https://jamanetwork-com.offcampus.lib.washington.edu/searchresults?author=Vineet+Chopra&q=Vineet+Chopra
https://jamanetwork-com.offcampus.lib.washington.edu/journals/jama/fullarticle/2512789
https://jamanetwork-com.offcampus.lib.washington.edu/journals/jama/fullarticle/2600471
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Meet with advisee at least once each quarter, 

preferably before the registration period begins 

Let your advisor know about academic interests, professional 

goals, and personal strengths and challenges 

Discuss academic interests, course offerings, time 

management, and the challenges of adjusting to 

graduate school 

Keep your advisor informed about progress and/or problems 

that arise (both academic and non-academic issues.) 

Help student develop Practicum Service-Learning 

Agreement and sign the contract when available. 

Let your advisor know when you’ll be doing presentations 

Help student explore Capstone opportunities Let your advisor know when you’ll be doing presentations 

Offer support with professional development and 

career choices 

Discuss practicum and capstone opportunities 

  If you have concerns about your advisor or wish to change 

your advisor, please talk with the Program Director, 

Associate Director, or the Student Services Counselor. 

  

Suggested Timeline 

When you get your first-year student assignments 

Drop the students a note to let them know you're looking forward to meeting them and encourage 

them to set up a time for your first meeting before fall quarter starts, so that they have an established 

faculty connection before their first class. 

During the first meeting, prompt them to review course selections. Make sure they know about 

certificate programs, which require planning early. Refer them to the Student Services Counselor for in-

depth certificate advising. 

 

First week of November 

Check in with your students when it's time to register for Winter quarter classes. 

Ask how the classes are going this quarter, what’s worked and what hasn’t worked, where they’ve been 
successful and what’s felt challenging. This is an opportunity for you to learn about their elective 
courses, which is valuable to pass on to your other students. Encourage your students to add to the  

Elective Feedback Spreadsheet and explore Myplan.uw.edu to search for courses by keywords. 

 

Ask about PBL--which cases do they think are most effective? 

Where are they struggling? (Finances? Living situation? Transportation to campus? Motivation?) 

http://sph.washington.edu/prospective/edprograms.asp
http://sph.washington.edu/prospective/edprograms.asp
http://sph.washington.edu/prospective/edprograms.asp
http://sph.washington.edu/prospective/edprograms.asp
https://docs.google.com/spreadsheets/d/10_g_oqymhqKnj5J4VQqjLeh1lSaPUhNM0y3JASy8qgk/edit#gid%3D0
https://docs.google.com/spreadsheets/d/10_g_oqymhqKnj5J4VQqjLeh1lSaPUhNM0y3JASy8qgk/edit#gid%3D0
https://docs.google.com/spreadsheets/d/10_g_oqymhqKnj5J4VQqjLeh1lSaPUhNM0y3JASy8qgk/edit#gid%3D0
https://docs.google.com/spreadsheets/d/10_g_oqymhqKnj5J4VQqjLeh1lSaPUhNM0y3JASy8qgk/edit#gid%3D0
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Check in about practicum planning. 
 

Before Winter Break 

Check in with your students before you leave campus for the Winter break. 

Ask what courses they decided to sign up for. 

Check in on how they plan to spend the break? 

You will be meeting with the student's practicum site supervisor sometime in December to sign off on 

the work plan: be sure the work can be completed in six hours a week, and that there is an academic 

component (not just producing work for the agency) including a literature review on the assigned topic. 

Check in about capstone planning--ideas, worries, etc. 

 

Winter Quarter 

Check in on your student’s performance in the Quant block, which can be challenging for some students. 

By now, there should be a growing sense of what the capstone will be, especially if it involves summer 

travel, an application for funding support, or a Human Subjects application. 

 

Before Spring Break: check in on Capstone progress 

 

After Spring Break 

Welcome your students back from break. 

Your student should ideally have a capstone plan by the end of Spring quarter. As needed, help your 

student think about their interests, what they want out of the capstone experience, etc. 

Check in on how the practicum is going, and their plans for the practicum presentation. 

 

End of Academic Year 

The end of the school year means lots of changes, which can be stressful. Anticipate that and help 

students talk through their plans. 

One faculty member hosts a June dinner for all their assigned students and their spouses/kids, as a way 

to celebrate the end of the year. 

Students will transition to a capstone advisor, which may be different from their first-year advisor. 

Decide what type of relationship you wish you maintain with your advisee, if they are moving on to a 

different capstone advisor. 

 

Second-Year Academic and Capstone Advising 

Capstone Handbook 

The Capstone Handbook provides detailed information about the Capstone project – please refer to it for detailed 

information. This section of the Faculty Handbook is intended only to focus on the mentoring side of the capstone 

project; the capstone program is also supported by the COPHP Capstone Director. 

  

Capstone advisor selection 

https://uwnetid-my.sharepoint.com/personal/uwcophp_uw_edu/studentresources/Capstone%20Documents/capstone-handbook.pdf
https://uwnetid-my.sharepoint.com/personal/uwcophp_uw_edu/studentresources/Capstone%20Documents/capstone-handbook.pdf
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Prior to the second year of the program, students will choose an advisor for their Capstone project who is familiar 

with the Capstone topic and will be able to provide advice on the quality and content of the project. Students will 

inform the program office about their project and advisor selection. 

  

Roles and responsibilities 

  

Capstone Advisors Capstone Students 

Help students define the goals and scope of the capstone project and facilitate 

the relationship with the partner organization, as needed. 

Schedule regular meetings with your 

faculty advisor in accordance with your 

Capstone Project work plan 

Meet with advisees regularly in accordance with their Capstone work plans Keep your advisor informed about 

progress and/or problems that arise 

around academic and non-academic 

issues 

Advise students to assure that their Capstone projects have reasonable and 

appropriate aims that are both rigorous and feasible 

Provide your advisors with project 

updates and report drafts to be 

evaluated and critiqued 

Work with students to develop a schedule of regular meetings to monitor 

progress, problem- solve around issues, provide advice on project development 

Let your advisor know about academic 

interests, professional goals, and 

personal strengths and challenges 

Assist students in preparing Human Subjects applications (if needed) and 

completing the online training program for human subjects 

(http://www.washington.edu/research/hsd/) 

  

Have principal responsibility for project oversight, ensuring quality, and 

integrating project tasks with academic work, learning objectives, and students’ 

career objectives 

  

Review and critique all project deliverables, including contracts, proposals, work 

plans, progress reports, drafts, and final reports 

  

http://www.washington.edu/research/hsd/
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Assure that grades are submitted each quarter in accordance with the guidelines 

stated in the Capstone Handbook. (Usually, a grade of “N” will be given for all but 

the final quarter. These “N” grades will be replaced automatically when a final 

grade for the project is submitted.) 

  

Refer to the Capstone Handbook Appendix for the evaluation forms you will use 

to evaluate your student’s capstone performance at the end of the year. 

  

Discuss academic interests, professional development and career choices   

 

  

  

Tips from COPHP faculty 

● If you don't know the student’s capstone site advisor, you may wish to meet with that person. 

● When you agree on minor changes to the dimensions of the project, ask the student to 

document them in a quick email or a shared notes file. In the case of major changes, ask the 

student to rewrite the proposal. 

●  If you think the project could result in publishable findings, help the student write their final 

report in a publishable format for the intended journal. Discuss co-authorship options early on. 

● Be proactive about contacting students who are struggling to meet capstone milestones, and 

communicate directly about consequences for late work or incomplete capstone projects.  

● Consult your colleagues for suggestions on advising capstone students. If you are worried about 

a student's progress, you may want to raise the concern at a faculty meeting and seek advice 

from your colleagues. Notify the Capstone Director in a timely fashion if you have concerns 

about a student’s progress. 

  

 

 

INFORMAL MENTORSHIP 
In-Class Mentorship 

Depending on your class facilitation style, you may wish to share extra-curricular information with your students 

on various topics (e.g., tips for finding academic literature, obscure grammar rules, ways to strengthen group 

facilitation skills, how to apply a rubric, how to “cold call” a source). You may want to follow up with individual 

emails or meetings to help students understand these topics. 
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During the 5th or 6th week of the quarter (or halfway during a shorter “block”), some instructors choose to 

schedule “check-in” days with 45-minute one-on-one meetings with students. These sessions are a good time to 

ask students about what they liked/would change about the cases thus far, how the feedback process is working 

for them, and how the group facilitation is going. 

  

Mentoring Alumni  

Alumni look to our faculty for guidance and support in the job search and beyond. The most important obligation 

COPHP faculty have to our alumni is to write strong letters of recommendation that capture the graduate’s 

strengths in ways that enhance their prospects with potential employers or academic degree programs. If you 

feel you cannot write a strong letter of recommendation for a given alum, it is appropriate to decline the request. 

 

PREPARATION FOR TEACHING 

  

Questions to consider before the block starts: 

  

CURRICULUM & PEDAGOGY 

● What revisions to cases, instruction, or block structure have been made to address student feedback or 

other observations from the previous year? 

● What methods can you or the student facilitator use to review case learning objectives in a meaningful 

way? 

● What strategies (questioning, facilitator preparation, modeling critical thinking, etc.) will you use to develop 

the group’s self-sufficiency and efficiency in arriving at the intended learning objectives? 

● When and how will you document suggestions or your own ideas about revisions to cases or processes for 

the following year? 

  

EVALUATION & FEEDBACK 

● What processes will you use for giving and documenting feedback on student work? 

● When will you request mid-course feedback on the block, and in what format? 

● When and how will you prepare the student facilitator? 

● When and how will you give feedback to the student facilitator? 

● How will students know what your expectations are for group projects or other creative assignments (i.e. 

non-traditional LOs)? 

  

CLASSROOM CULTURE 

● How will you assess which PBL skills your students need to develop further and which ones they can deploy 

confidently? 

● What processes will you use to establish or affirm group norms and monitor adherence to group norms? 
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● How frequently will you give individual and group feedback on participation/class contribution, and in what 

format? 

● When and how will you provide opportunity for students to assess their own class dynamic and/or group 

processes? 

● How will you hold yourself and all students accountable to the program’s commitment to anti- racism? 

  

Tasks: 

❏ Review all cases and facilitator guides (if available) 

❏ Visit Canvas course website to confirm cases are posted and site is functional 

❏ Photocopy or ask HSERV staff to copy cases – single sided and collated by page 

❏ Get your class roster from MyUW 

❏ Optional: set up a shared Google Drive or OneDrive for class coordination 

 

SAMPLE COURSE TIMELINE 

  

Sample Week in COPHP: Population Health, Fall 2015 

MONDAY 

  

1.       Students submit LOs to Canvas by 6 pm 

2.       Download LOs from Canvas 

3.       Read/start reading LOs and record feedback 

4.       Print copies of Tuesday’s case and Friday’s case (for the student facilitator) 

5.       Student facilitator sends draft agenda by 7 pm 

6.       Read and give feedback on draft agenda by email or phone 

TUESDAY 

  

1.       Finish reading and recording feedback on LOs 

2.       Prepare announcements/other items for class 

3.       Class: Case X, Day 1 Discussion – record observations 

4.       Class: Case X, Day 2 Reading, mini-LO development, give assignment – record observations 

5.       Meet with Friday’s student facilitator to prep and discuss strategies for peer review of Day 2 assignments 

(if relevant) 

6.       Meet with Tuesday’s student facilitator to give feedback 
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WEDNESDAY 

  

1.       Finish reading and recording feedback on LOs 

2.       1:1 meetings with students for mid-block check-ins 

THURSDAY 

  

1.       Students submit mini LOs and/or Day 2 assignment to Canvas by assigned time 

2.       Download submissions from Canvas 

3.       Read/start reading submissions and record feedback 

4.       Print copies of Friday’s case and Tuesday’s case (for the student facilitator) 

5.       Student facilitator sends draft agenda by 7 pm 

6.       Read and give feedback on draft agenda by email or phone 

FRIDAY 

  

1.       Finish reading and recording feedback on mini-LOs and/or assignments 

2.       Prepare announcements/other items for class 

3.       Class: Case X, Day 2 Assignment Review – record observations 

4.       Class: Case X, Day 2 Reading, mini-LO development, give assignment – record observations 

5.       Meet with Tuesday’s student facilitator to prep 

6.       Meet with Friday’s student facilitator to give feedback 

 

SAMPLE LESSON PLAN 

 

HSERV531 – Population Health October 13th Lesson Plan Draft 

Case 2 Day 2 Facilitator: Lexie Maister 

 

  

3:00-3:20 – Icebreaker, ask for notetaker 

● During last week’s icebreaker, we shared our methods of self-care. A common theme was self- validation – 

specifically remembering that we are all wonderful and capable. 

○ Let’s turn to the person on our right, and tell them one important contribution they have in their 

LO’s 

■ Ideas: visuals, headings, word choice, structure, references used, providing 

context for new content, well-worded abstracts, back-to-the-case section… 
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○ Turn to the person to your left, and tell them one important contribution they bring to the 

group dynamic 

■ Ideas: being aware of the amount of space they use, delegating space, providing 

content, making sure we’re on track with our discussion, asking questions, 

rewording LO’s… 

  

3:20 – 4:35 – Debrief Case 2 Day 1 

● Visuals 

● What did people do that were helpful? 

● What were our struggles – technical and otherwise? 

● How will we continue to do this moving forward? 

 

● Recap and evaluate the different ways to do health communication/messaging 

● “Why is Jason in the Hospital?” 

● Sightline reports 

● Other report resources we shared in class – Robert Wood Foundation, Kaiser Family, CDC, Pew 

● Why are we misinformed (Francesca’s C1D1 ‘where we get info’ LO) 

● Speeches (Francesca’s C1D2 LO on how to write a good speech) 

● Travel (Trecia’s C2D1 LO) 

● Issues that arise with comparing two areas 

● Other cool stuff that comes up from reading LO’s/discussion questions! 

● Any comments to faculty about the case?  

4:35 – 4:45 - BREAK 

4:45 – 5:15 Case 2 Day 2 

● Read page by page, time for silent reflection  

5:15-5:20 – Gita to reveal mystery assignment 

5:20-5:50: mini-LO Development – remind everyone that these are 3 pages, informal 

 

STUDENT POSTING EVALUATION TEMPLATE 

Gita Krishnaswamy developed this helpful template for evaluating student case postings, there are other 

iterations, you can modify to work for your course: 

  

Name:  

Case:  



43 

Day: 

  

Element Absent (0) Incomplete (1) Basic (2) Appropriate Distinguished 

Required           

Abstract           

Evidence &           

Syntax &           

Sources           

*A new graduate student’s writing typically “lives” in Appropriate and “visits” the Distinguished column 
intermittently, increasing over time. A  posting will be considered Appropriate when meeting the description 
outlined below. 
  

Required Formatting: 

·         Includes all required elements of a posting 

·         Follows font, length, and page formatting requirements 

  

Abstract: 

·         Brief, incisive summary of the key facts and/or arguments 

·         Presents why the posting is important and interesting 

  

Evidence & Analysis: 

·         Includes the best available and sufficient amount of evidence from public health research or other related 

fields 

·         Connects or compares diverse points to support the overall argument and learning objective 

·         Synthesizes ideas from various sources rather than describing or reporting 

  

Syntax & Structure: 

·         Sentences are composed with mature prose, free of spelling and grammar errors 

·         Individual paragraphs are well-organized 

·         Posting as a whole develops a claim in a logical manner, with appropriate transitions 

·         Layout of text and other posting components facilitates the reader’s intake of information 

  

Sources: 
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·         Sources are cited appropriately throughout the posting 

·         Evidence derived from a sufficient number of reliable sources 

·         Varied range of sources used, when possible 

 

IN-CLASS TRACKING SHEET TEMPLATE 

Trez Buckland developed this helpful template for in-class tracking of student performance and progress: 

  

Amartya: Overall 
presence; hear all pts of 
view  
Questions 
  

Explain/facts  

Challenges  

Summarizing 

Supportive/humor 

Process 

LOs 

Betty: Too abrupt? 

Questions  

Explain/facts  

Challenges  

Summarizing 

Supportive/humor  

Process 

LOs 

Cesar: Stepping up to the 
process; ask questions; 
further the discussions  
Questions 
  

Explain/facts  

Challenges  

Summarizing 

Supportive/humor  

Process 

LOs 

Ella: Concise, confident, 
convincing  
Questions 
  

Explain/facts  

Challenges  

Summarizing 

Supportive/humor 

 Process 

LOs 

  

The bolded text next to each student’s name represents his/her self-identified goals for growth. There is space 

next to each standard heading for the faculty member to tally instances of participation in these areas. 

 

STUDENT CASE POSTING BEST PRACTICES 

The COPHP program encourages student case postings to be creative, informative, well-written and engaging. 

There are several types of posts—some may be in response to a specific assignment (e.g., “write a memo to the 

director of the health department,” or “design a lesson plan for a high school class”), some are to DO something 

(e.g., put on an event or provide testimony), and some are to gather some information and organize it – these 

might be thought of as textbook entries. 

  

For the routine case-related posting, this page offers some “best practices” ideas. Without putting too many 

restrictions on the style and formatting of your postings, there are some generally accepted norms that we have 

come to appreciate over the years: 
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1.      Postings are about 5 pages of 1.5 spaced 12-point sized font, not including graphics and references. 

  

2.      Use page numbers. 

  

3.      The file name should follow this convention: 

  

FirstLastName_CaseName_DAY#_YEAR_short-name, for example: 

AmyHagopian_537.1Ghana_Day1_2014_Ministries-of-Health 

  

4.      References should be organized using a bibliography program, such as Mendeley. We recommend a healthy 

number of references (perhaps a dozen or so) per posting from a variety of types of sources, especially reliable 

peer-reviewed literature. We also recommend you have conversations with experts, which are referenced as 

“personal communication,” with the date. [Personal Communication via (vehicle of communication). Last Name 

(of expert) first name, relevant title, date, contact information]. 

  

5.      Each posting should have a header: your name, the course number, the case number, the date. 

  

6.      The posting needs a title. 

  

7.   Restate your Learning Objective as assigned. If you changed the wording between the assignment and 

the writing, note that. [eg, “Revised LO: What is the meaning of life? (original LO: what is the reason to get up in 

the morning?)] There is debate about whether LOs should be formed as research questions or as statements 

beginning with a verb. Work amongst yourselves to resolve that issue. 

  

8.      We recommend an abstract, with 2-3 sentences summarizing your findings and conclusions. 

  

9.      The body of the posting often benefits from organization using headers (these can often be in the form of 

questions). You may want to use bulleted lists (sometimes it’s better to number these, so they can be referred to 

in conversation) and or tables. 

 

10.  Avoid passive voice (see: http://writingcenter.unc.edu/handouts/passive-voice/). 

  

11.  In conclusion, you might want to note “what COPHP students should take away from this posting” or 

“remaining questions” or both. “Back to the case” is another well-honored convention that ties the posting’s 

conclusions back to the LO. This section is meant for analysis of the case and your findings as they relate to the 

case. This should be a substantive part of your posting. “Remaining questions” is where you would list one or two 

questions that remain after your research and posting have been completed; this part could serve to spark group 

discussion around your topic. Generally, postings are not 5 pages of regurgitated information but a good mix of 

reporting on new information and relating that information to the case in a thoughtful analysis. 

  

http://writingcenter.unc.edu/handouts/passive-voice/
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12.  Have fun. Postings can be in the form of little dramas, can have your voice prominently featured, can take a 

contrarian point of view, and be otherwise highly personalized. 

 

 

 

Sample Question Prompts 

  

Cognitive level questions - for knowledge, application, 

comprehension, analysis, synthesis, evaluation, acquiring 

language, computation, memory, reading, perceiving, 

solving, etc. 

  

Why is this important?  

How does this apply to ... ? 

How can we relate this to ... ? 

  

What evidence do you have to support ... ?  

If that's true, do you still believe ... ? 

Can you share your experience with ... ?  

What part of the case illustrates ... ? 

Can everyone define ... ?  

How reliable is ... ? 

Have you considered ... ? (idea or statement from another 

student) 

 

Metacognitive and epistemic level questions - to 
monitor one's own learning, develop strategies for 
learning, and analyze the limits and criteria of knowing 
  

Where do you see gaps or ambiguities?  

How can we learn more about this? 

Have you accomplished the goal in this case? 

  

How could you go about this differently?  

What degree of certainty ... .  Why ...? 

How does this relate to the case?  

What is at stake? 

How do you know ... ? 

  

What obstacles do you anticipate? 

  

Have you considered ...? (process or strategy) 

 

 

 

 

EXAMPLE ASSIGNMENT GRADING RUBRIC 
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Well- written Follows grammar rules 

Sentences clear and in active voice 

Clear and appropriate voice for role as senior policy advisor to official Avoids clichés 

Uses active verbs 

Avoids jargon and acronyms 

2 

Well- reasoned Uses an argument anyone can follow Uses evidence to support a position Uses effective 

analogies, if appropriate 

2 

 

Focused and 

clear 

Unfolds quickly 

The main point is immediately clear 

Not equivocal or hedging, has a clear point of view Opens and closes strongly 

Has a timely hook 

The solutions offered are feasible and politically wise 

2 

Structurally 

sound 

Length as instructed 

Tightly written, no repetitive or unnecessary words Good title or subject line 

Ready to submit—appropriate headers, date, name, contact information. 

Strong ending with a restatement of the point & desired action 

2 

Voice Clear and appropriate voice for role as senior policy advisor to official Respectful yet 

personal, conversational (you know this person) 

Identifies the counterarguments your boss may face, and refutes them with evidence 

Has a public health point of view 

Is not preachy 

2 

TOTAL  10 
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COPHP Instruction & Advising Compensation Overview 

(updated 9/8/21) 

 

Instructors with primary regular faculty appointments in Health Services and other SPH departments 

• Instruction of core courses – 12% of annual salary for one section of a full 10-week 6-credit 

course; pro-rated for co-instruction or shorter course blocks 

• Instruction of 1st/2nd year seminars – 2% of annual salary; pro-rated for co-instruction 

• Capstone Advising – included in SPH base compensation coverage 

 

Instructors with primary regular faculty appointments in non-SPH UW departments (Adjunct) 

• Instruction of core courses – 12% of annual salary for one section of a full 10-week 6-credit 

course; pro-rated for co-instruction or shorter course blocks 

• Instruction of 1st/2nd year seminars – 2% of annual salary; pro-rated for co-instruction 

• Capstone Advising – Regular faculty from non-SPH UW departments who teach core COPHP 

courses are compensated $2,000 per student when serving as capstone chair (paid in fiscal year 

following graduation). 

 

Instructors with courtesy (clinical/affiliate) faculty appointments 

• Instruction – $1,325 per point (core courses range from 4-12 points; pro-rated for co-

instruction) 

• Capstone Advising – Clinical/affiliate faculty who teach core COPHP courses are compensated 

$2,000 per student when serving as capstone chair (paid in summer following student’s 

graduation). 

 

Instruction by professional staff 

• Professional staff must also have a faculty appointment (e.g., clinical, affiliate, temporary part-
time lecturer). 

• Compensation can only be provided as regular (“reg”) pay. The combined FTE of the 
professional staff appointment and instructional appointment may not exceed (be compensated 
beyond) 100%. 

 

Temporary Pay Increase (TPI) or Excess Compensation  
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• Regardless of state or fee-based operations, professional staff and regular faculty teaching for-
credit courses are only eligible for TPI or Excess Compensation under extenuating and 
temporary circumstances, requiring additional approvals. 

 

 

For course/block lead, regular faculty receive 1% FTE and courtesy faculty receive $1,325.  

  

For seminar, regular faculty receive 2% FTE and courtesy faculty receive $2,650. (This is shared/split for co-

instructors.) 

 

 

 

 

COPHP SYLLABUS CONSTRUCTION 

Overview 

The UW requires faculty to prepare (and share with their students) a syllabus for each course. Please see the SPH 

Syllabi Guidelines Website (https://sph.washington.edu/faculty/academic-resources/syllabi) for additional 

information.  

  

Checklist 

Here is a checklist to help you make sure to cover the basics: 

1. Course number(s) and title [Note: list all numbers if course is jointly listed] 
2. Instructors' names, titles, and affiliations 
3. Contact information and office hours 
4. Course times and locations 
5. Brief – one paragraph – description of course 
6. Course learning objectives [see How to write course learning objectives] 
7. Course Session Schedule – e.g. a listing giving a brief description of each class session, 

participating faculty, reading assignment. If detailed session descriptions are provided (see #12 
below) 

8. Required readings and/or textbooks 
9. Recommended, optional, or supplementary readings [if this is a long list, it may be good to place 

at the end of the syllabus] 
10. Grading - a) how will grades be determined (homework, exams, papers, classroom 

participation); b) criteria for grades [for examples, see Sample UW Grading Guideline] 
11. (Optional) - Student responsibilities. What you expect from the students [e.g., attendance, 

plagiarism, preparation for, and participation in, class discussions, presentations, class conduct, 
holidays, etc.] 

12. (Optional) – Session Descriptions: may include, for example, 

https://sph.washington.edu/faculty/academic-resources/course-learning-objectives
http://depts.washington.edu/grading/practices/guidelines.html
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1. Date and Subject 
2. Speaker information 
3. Session learning objectives 
4. Readings for session 
5. Assignments 
6. Other 

13. Supplementary materials [Bibliographies and other course resources] 
1. Writing is an important transferable skill for all career pathways. Establishing a strong 

foundation in writing skills will help you be successful throughout your future course 
work and career. Therefore, this course includes written assignments with the goal to 
help you identify areas of strength and improvement in your writing. However, if you 
feel that you could benefit from additional opportunities to improve your writing skills, a 
list of resources at the UW and others accessible online can be found on the SPH 
website at https://sph.washington.edu/sites/default/files/inline-files/Writing-
Resources-4.3.19.pdf. 

 

SYLLABI MUST INCLUDE THE UW DISABILITY STATEMENT, ACADEMIC INTEGRITY STATEMENT AND 

RELIGIOUS ACCOMMODATIONS STATEMENT: 

 

UW Disability Statement 

Academic Integrity Statement - Students at the University of Washington (UW) are expected to maintain 

the highest standards of academic conduct, professional honesty, and personal integrity. 

The UW School of Public Health (SPH) is committed to upholding standards of academic integrity 

consistent with the academic and professional communities of which it is a part. Plagiarism, cheating, 

and other misconduct are serious violations of the University of Washington Student Conduct Code 

(WAC 478-120). We expect you to know and follow the university's policies on cheating and plagiarism, 

and the SPH Academic Integrity Policy. Any suspected cases of academic misconduct will be handled 

according to University of Washington regulations. For more information, see the University of 

Washington Community Standards and Student Conduct website. 

 

Religious Accommodations Statement: 

“Washington state law requires that UW develop a policy for accommodation of student absences or 

significant hardship due to reasons of faith or conscience, or for organized religious activities. The UW’s 

policy, including more information about how to request an accommodation, is available at Religious 

Accommodations Policy (https://registrar.washington.edu/staffandfaculty/religious-accommodations-

policy/). Accommodations must be requested within the first two weeks of this course using 

the Religious Accommodations Request form (https://registrar.washington.edu/students/religious-

accommodations-request/).” 

  

THESE ADDITIONAL PARAGRAPHS ON EQUITY, DIVERSITY AND INCLUSION ARE STRONGLY ENCOURAGED 

BY THE SCHOOL OF PUBLIC HEALTH AND MAY BE REQUIRED BY YOUR DEPARTMENT OR PROGRAM: 

Classroom Climate Paragraph 

Equity, Diversity and Inclusion (EDI) Statements 

  

https://sph.washington.edu/sites/default/files/inline-files/Writing-Resources-4.3.19.pdf
https://sph.washington.edu/sites/default/files/inline-files/Writing-Resources-4.3.19.pdf
http://depts.washington.edu/uwdrs/faculty-resources/syllabus-statement/
https://sph.washington.edu/students/academic-integrity-policy
https://registrar.washington.edu/staffandfaculty/religious-accommodations-policy/
https://registrar.washington.edu/staffandfaculty/religious-accommodations-policy/
https://registrar.washington.edu/staffandfaculty/religious-accommodations-policy/
https://registrar.washington.edu/students/religious-accommodations-request/
https://registrar.washington.edu/students/religious-accommodations-request/
https://sph.washington.edu/faculty/academic-resources/classroom-climate
https://sph.washington.edu/faculty/academic-resources/required-edi-statements


51 

 

 

 

Example Outline 

  

Community-Oriented Public Health Practice N 

AME OF Block 
Course number: HSERV 5XX 
        ____Quarter 20XX 

  
Faculty name  

Department  

Office location 

Phone numbers, including cell  

Email 

Website 

  

Course description 

Here 

  

Course logistics 

Meeting times, places 

  

Overall learning objectives for the block 

Here (or separately, if you don’t want to tip your hand in the syllabus) 

  

Expectations of students (EXAMPLE follows) 

Students and facilitators will discuss mutual expectations on the first day of the evaluation and policy 

block.   

 

Briefly, students are expected to: Participate actively in all class sessions. 

 
Students are expected to contribute to each PBL discussion. We expect contributions to include, at various times: 
discussion leadership, facilitation, note-taking, active listening, and respectful criticism. We also expect students 
to be mindful of not dominating discussion and to encourage participation of everyone.  By this time in the 
COPHP program, you are second-year students; this is a good time to be honing your group facilitation skills and 
we will actively work on that. 
If for extraordinary reasons, attendance at a class session is not possible, we expect students to inform the 
facilitator and other group members that they will be absent; make individual arrangements for their assigned 
work to be covered by another student, and discuss with the facilitator if the learning that took place during that 
session needs to be “made up” (e.g., by writing a memo summarizing the postings for that session).  We have also 
had success including remote students via skype dial-in. 
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Complete postings of a high quality and depth for the case. 
Posting should be completed by a time before each PBL session that is agreed to by the group and faculty 
facilitator.  We expect each student to read all postings of other group members by class time (as the faculty will) 
to maximize the exchange and learning during session discussions. 
  
COPHP student postings should: 
·         Reflect ever-increasing levels of critical thinking. 

·         Be oriented toward informing in-session discussions, both in content and format (consider good titles, a 
brief abstract at the beginning, provocative questions or propositions). 

·         Reveal thoughtfulness about the assigned learning issue – What are its implications? What additional 
questions does it lead to? 

·         Be based on and cite appropriate sources of information – multiple types, high quality, beyond Google, 
discussion with “experts.” 
·         Include explicit discussion of how research findings help the group to understand the case. 

  
Grades for the policy and evaluation block will be based on the following numerical system and consistent with 
the Department of Health Services grading criteria. 
 

A: Problem-based learning behaviors (40%) 

1.  Participation in group process (20%) 
·         Expected behaviors: constructive, active, and thoughtful participation in all class sessions, probes and 
challenges constructively, helps others, clarifies, extends discussion, attends all sessions and comes on time 
2.  Quality of posted work on learning issues (20%) 
·         Expected behaviors: complete, clear, accurate, provides adequate depth, uses own words, compares and 
contrasts, assimilates, synthesizes and evaluates, applies information to the case, attributes and cites 
appropriately, uses appropriate array of sources, finds definitive sources, posts and annotates key resources/URLs 
  
B.  Assignments (60%) 
 
During the policy sequence, you will complete formal writing assignments, both individually and as group 
products. We ask you to write formal papers not only as a vehicle for you to demonstrate what you are learning, 
but also because written communication is a critical skill in public policy and advocacy.  If you can’t get your ideas 
across well, you are greatly handicapping yourself and the policies, ideas, or actions you support. 
  
We expect, therefore, your papers to be of high quality – that is, we expect them to reveal good, critical thinking, 
be written in clear English, and be free of grammatical and typographical errors.  As such, you should expect to 
write more than one draft, and we encourage you to carefully edit and proofread your work or get someone else 
to do so. 

We hope that for each paper you can say “This is the best work of which I am capable.” 

  
All papers/reports should: 

·  be submitted by the due date noted 
·  be written in clear language using a minimum of “academese” or "bureaucratese" 
·  be typed with 12-point font 
·  be paginated 
·  have correct spelling and grammar, and 
·  be of the length assigned (small variations are acceptable). 
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Each group will make three formal group presentations: (1) high school class presentations (for Case 
25)   on October 17, (2) testimony in support of your APHA resolution concerning Case 26, scheduled 
 

for November 7, and (3) a presentation of your speed policy analysis project to Public Health Seattle & King 
County staff scheduled for December 5. 

Oral presentations should: 

·  be well organized, clear and concise; 
·   involve each member of the group in a significant role; and 

·  use PowerPoint, Prezi, or similar computer-based audio-visual program that is clear and easy to understand. 

 

 

HANDBOOK UPDATES 

● 10.29.18: Student Services Counselor updated policy links to the faculty resource portal and updated 

formatting 

● 08.24.18: Student Services Counselor updated handbook in preparation for Autumn 2018 and put on 

Google Drive     

● 09.18.17: Student Services Counselor updated handbook in preparation for Autumn 2017 

● 10/27/15: Student Services Counselor updated handbook in preparation for Autumn 2016 

● 2009: Compiled and edited by Josh Fogt, contributions from Fred Connell, Amy Hagopian, Peter House, and 

Aaron Katz 

● 2020: Updated by Amy Hagopian, Gita Krishnaswamy and Christina Hughes 

● 2021: Updated by Stephanie Farquhar and others 
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